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DECISION MAKING SYLLABUS

(Personal Skills Unit)

Introduction

This session introduces high school students to decision-making skills as part of the Learning for Life Leadership Workshop.  It is designed to provide students with leadership skills they may use in their lives.

Learning Objectives

After completing this session the student should know:

· Basic principles of decision making 

· Role of decision-making in leadership

· Various successful techniques for making decisions

Materials required

Overhead projector, screen, extension cord and spare bulb

Copy of four overheads reproduced from appendix onto overhead transparencies(one copy for instructor)

Copy of two handouts reproduced from appendix (one copy for each student)

Session Time Required

Approximately 50 minutes

Session Reference Materials

1. Edward de Bono, Serious Creativity, Harper Business, New York, US, 1992.

Defining “Decisions”
[Have students brainstorm to find a definition for the word decision (the process of selecting one or more alternatives from a number of choices). Write their answers down on a flip or chalkboard.]

Typical answers may include:

· Conclusions or judgments about an issue or matter. 

· Making a choice between two or more alternatives  

What is a decision?  A decision is the process of selecting one or more alternatives from a number of choices.

Everyone makes a multitude of decisions every day. Many of these decisions require little thought and might even be called habits rather than decisions.  However, each individual also will make many important decisions that will affect the quality of his or her life. Problems are part of human existence, and problem solving is a skill that everyone must acquire. It is, therefore, crucial to examine the way decisions are made.

In a democratic society, individuals have the right to make choices in many aspects of their lives. Their choices may affect others. When you make decisions, you must consider not only your own feelings, preferences and goals, but those of others. 

Responsible Decisions
[Display overhead #1 – “Responsible Decisions.” Then have the students discuss the questions below.]

What is a good or responsible decision? 

· One that is legal

· One that helps me grow

· One that solves a real problem

· One that doesn’t hurt others

Why is it important to know how to make good, responsible decisions? 

· Makes us better people

· Makes others respect us

· To get the job done

How do you feel when you make a good, responsible decision? Why do you feel this way? 

· Satisfied

· That I have the best solution

· Good

[Display overhead #1 – “What Is Your Experience?”]

Have each student write down the following:

· a recent decision he or she made

· a recent decision made for him or her by another person

· a decision made jointly with another person or a group of people. 

Have students form small groups to discuss what they wrote in their notebooks. Then ask them to discuss the following questions with reference to what they wrote: 

· What kinds of decisions do we make ourselves? 

· What kinds of decisions do others make for us? 

· Why is it appropriate that some decisions should be made by others (e.g., fire drill procedures that are developed by someone responsible for the safety of everyone in the school)?

· What kinds of decisions are made jointly with another person or a group of people?

[Display overhead #3 – “Today’s Decisions.”]

Decision-Making Process
Have each student list the following in his notebook:

· Three decisions that he made related to the day on which this activity is taking place 

· The way each of the three decisions was made 

· The consequences of each decisions 

Have each student select one of the decisions that he or she made and do the following: 

· List alternatives to the decision made. 

· Select one of the alternatives and list the consequences to the rest of the day had she or he chosen that alternative. 

Decision-Making Model
Distribute a copy of handout #1 – “Decision-Making Model” to each student and present the decision-making model.]

 Have students work in small groups and discuss some of the decisions they recorded in their notebooks in the first sample activity. 

Ask each student to apply to one of his or her decisions the model outlined on the Decision- Making Model handout.  Observe students to determine if they understand the five steps involved in making a decision.   Remind them of the steps in the decision making model.

1. Identify the problem or situation. 

2. Gather all the possible solutions or alternatives. 

3. Weigh and evaluate each of those choices. 

4. Make the decision and put it into action. 

5. Evaluate the “what happens” and how you feel about the results. 

Have students discuss how their values, feelings, experience and knowledge influence their choices.

[Have students describe in their notebooks a situation a decision they will have to make in the near future, and then use the decision-making model to determine the best decision or choice to make. Have students explain in their notebooks how their choices were based on their values, feelings, experience and knowledge.]

[Display overhead #4 – “Evaluating Decisions.”]

Encourage students to ask themselves such questions as the following when evaluating their personal decisions:

· Which of my values are consistent with this particular solution or decision? 

· Does my decision actually deal with the situation? 

· What is the best possible result of my decision, for me and for others? 

· How might other people react to my decision or solution? 

· Does my decision recognize the rights of others? 

· What might happen if everyone decided to solve this kind of problem the same way? 

Distribute handout #1 – “Jan’s Indecision” to each student. Have students apply the first three steps of the decision-making model (handout 1) to the scenario. 

Ask students do the following: 

· State the nature of the problem or dilemma.

· List possible alternatives.

· Discuss the positive and negative consequences of each alternative.

·  Rank the alternatives – from best to worst

Suggest that students share the decision-making model with their parents or guardians and, with them, identify the decisions their parents or guardians make for them and the decisions they can make for themselves. 

. 

Peer Pressure
Peer pressure affects all individuals throughout their lives. Individuals who have a strong belief in their own worth cope most successfully with peer pressure.   

Introduce the topic of peer pressure, using questions like the following: 

· Who are your peers? 

· Why do you want to feel accepted by them? 

· In what kinds of situations – at home, in school, in the community – have you felt peer pressure? 

You might share personal examples of peer pressure to show students that peer pressure does not end with adolescence. 

Summarize the main points of the discussion on a flip chart for students. 

Have students discuss, in small groups, the various tactics and types of peer pressure, both positive and negative, that people, particularly adolescents, use. Then let students share these ideas with the whole class. 

Encourage students to discuss peer pressure with their parents or guardians. Suggest that they may want to ask their parents or guardians about the types of pressure they feel at work, in the community or with friends.

Review what negative peer pressure means to students.

Have students list strategies for saying “no” to negative peer pressure. Encourage students to compare the ideas presented with their own and add new ones to their own lists.

Discuss with students the merits of each strategy, ranking each as “excellent,” “good,”,

 “fair” or “poor.” Record these rankings on the chalkboard beside the strategies and have students record them in their notebooks.

Have students discuss possible consequences of saying “no” to peer pressure, as well as ways of avoiding negative peer pressure. The discussion should include strategies for exerting positive peer pressure.

Group Dynamics
Have students list examples of organized and unorganized groups and group situations, both in school and in the community (e.g., sports teams, clubs, fans at a rock concert). Discuss the ways in which groups and individuals function differently. 

For example, everyone on a sports team has a specific task so that the team will be successful. Ask students whether people sometimes behave differently in group situations than they would as individuals. Talk about mob mentality and ask students the following question: Why do people do things when they are part of a crowd that they would never do if they were on their own?

Have students describe actual negative peer pressure incidents that they have experienced or observed and list the strategies that were used or could have been used to resist the peer pressure. Ask students to indicate why these methods were, were not, or could have been successful.

APPENDIX

RESPONSIBLE DECISIONS

What is a good or responsible decision? 

Why is it important to know how to make good, responsible decisions? 

How do you feel when you make a good, responsible decision? Why do you feel this way? 
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Overhead 1

WHAT IS YOUR EXPERIENCE?

Write down on a sheet of paper 

· a recent decision you have made; 

· a recent decision made for you by another person; 

· a decision you made jointly with another person or a group of people. 
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Overhead 2

TODAY’S DECISIONS

Part 1

Write in your notebook:

Three decisions made related to today.

The way you made your decisions.

The consequences of each decision.
Part 2

Pick one of the decisions you made.

List alternatives to the decision made. 

Select one of the alternatives and list the consequences to the rest of the day had you chosen that alternative 
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Overhead 3

EVALUATING DECISIONS

Which of my values are consistent with this particular solution or decision?

Does my decision actually deal with the situation? 

What is the best possible result of my decision – for me and for others?

How might other people react to my decision or solution? 

Does my decision recognize the rights of others? 

What might happen if everyone decided to solve this kind of problem in the same way?
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Overhead 4

Decision-Making Model

Identify the problem or situation.


List the alternatives.


A1
  A2
A3
A4


Weigh the alternatives according

to predetermined criteria and predict

outcomes for each one.


Choose and use the best alternative.


Evaluate the choice and method of choosing
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Handout 1

Jan’s Indecision

Case study taken from family life management text authored by Rice and Tucker.

Jan had always assumed that she would attend the local college, but during her senior year in high school she began to wonder about this plan.  Her father had lost his job of 25 years with a local firm, in spite of his training and excellent performance record.  That event led to Jan question her previously held belief that more education would increase job security.  Fortunately, her mother had been able to increase her work hours as a realtor to offset some of the family’s loss of income.  Jan knew that their money resources would be further limited when her father’s income from unemployment compensation stopped; he had been unable to find a reasonable job in the local area.  She knew that college expenses would be a burden to her parents, and her savings would only provide for two semesters of classes. 

Finances weren’t her only concern.  Jan had previously believed that her friend, Cindy, would also be attending college.  However, Cindy now planned to enlist in the Army.  Cindy liked the idea of the security of military life – her dad was retired from the Army.  Jan knew little about the military life, and Jan’s parents really wanted her to have a college degree.  Jan didn’t want to be separated from Cindy, even through she was proud that she had received letters of acceptance from both City College and the more distant state university. 

Jan’s parents were also considering the purchase of a local retail store as a family business and she knew that her parents could use her help.  It might be two or more months before that purchase could be finalized, but she could work either full time or after classes, which would really make her parents happy.  Jan wasn’t sure that college life, without her friend, would make her happy. 

Jan now faced choices that she had not even thought of earlier.  She felt pressured by the time limitations, because college registration was scheduled in less than a month.  She did not know if her parents would get the store – it would be a financial risk.  Jan silently wished for a crystal ball to foretell the future, or for someone to make her decision, but she was also excited that the choice was hers. 

Points to Ponder 

1. Was Jan’s initial preference for a college degree really a decision? 

2. What information does Jan now have that can help her to evaluate this decision? 

3. What other information could be useful?  What information sources might be consulted? 

4. How should Jan handle information that is inconsistent with her previous knowledge or beliefs? 

5. Who else is involved in or affected by Jan’s decision?  How  much importance should Jan attach to the consequences they will  face? 
Handout  2
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