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GUIDE for ESTABLISHING MENTORS 

Serving Learning for Life (School Based) Programs

The continuing success of the Learning for Life (School Based) Programs is directly dependent upon adult mentors.  Quality school based programs will flourish only with the leadership of trained, dedicated adult volunteer mentors.  The responsibility of the council Learning for Life staff is to organize and support this mentor effort.  

There is a great need across the country for additional adult volunteer mentors in the Elementary, 7th and 8th Grade, and Senior High School programs.  A high priority must be to launch a major recruiting drive to secure the needed mentors for every program.  A solid foundation of adult volunteer mentor support must be established to ensure Learning for Life's continuing success. 

A.
Where Do We Start?

1. Determine the adult mentors necessary for the council's Learning for Life (School Based) Program growth and quality.  Establish the role of adult mentors for each school based program and determine how many are needed.  

2. Assess the effectiveness of existing adult mentors (see Points to Key In On in this guide).

3. Establish priorities for recruiting.  Organize training programs to help existing mentors to learn the best recruiting methods (see How to Recruit Mentors in this guide).

4.  Review existing techniques for recruiting, training, and recognition (see Cultivation of Mentors, Motivation, and Recognition in this guide).  Develop local materials as needed.  

5.  Launch the recruiting plan.  Provide incentives and set deadlines.  Follow up with volunteers who fall behind.  Make a determined effort to make recruiting an ongoing priority.  

This is not an easy task.  The nature of volunteering requires an ongoing effort.  People move, lose interest, or are promoted, etc.  Learning for Life staff and volunteers must continually recruit and train new adult mentors. 

B.
Where Do We Find Prospects?

Begin a prospect inventory on 3"x5" cards, listing people who are potential adult mentors. Determine who is the right person to recruit the prospect. Gather as much information as possible:

· Career

· Hobbies

· Children

· Volunteer experience

· Membership in organizations and affiliations

· Interests

Don't rule out anyone.  It is possible that prospects will find Learning for Life more interesting and important than other interests.  You will probably need three to five prospects for each person you successfully recruit.

C.
Sources

· Armed forces facilities, recruiting centers, reserve units

· Chamber of Commerce listings of organizations, industries, and boards of directors

· Country clubs, yacht clubs, athletic clubs, and other social organizations

· Executive trainees of banks, industries, telephone, and utility companies

· Former Explorer post advisors and Learning for Life group classroom teachers

· Fraternal groups, labor unions, veterans groups, and community organizations

· Insurance, real estate, or investment sales representatives getting started in the community

· Junior league, women's clubs, and business and professional women's associations

· Local volunteer action centers, senior citizen's centers, and community service groups

· Names provided by council executive board members

· Newspapers, trade journals, organization publications

· People who know of new people coming into the area like real estate sales representatives

· Present a program on Learning for Life to service clubs and community organizations

· Private school or college staff menders

· Retired people

· School PTA's  and parents organizations

· Service club membership rosters

· Welcome wagon or community greeter

· Who's who directories (local library) of local industries, boards, and key executives

D.
How to Recruit Mentors

Do your homework.  You will need the "route" to every person and the "clout" to get them.  This means that the right person must make contact, with the right information, at the right time.  Plan what is to be covered and who will say what.  Don't interrupt each other or the prospect.  Stay on tract and guide the appointment toward its objective.  

1. Who can make the best approach?  The initial contact must be by a person who is an equal or an acquaintance, or has influence with the prospect.  What you need is a community leader to "open the door" who has enough influence with the prospect to gain his or her interest.

2. Develop specific information on what you want the mentor to do.  Develop this sales tool around the job you want done, tailoring it to the prospect's interests and skills.  The prospect doesn’t need every detail on Learning for Life.

3. Sell the "sizzle."  Be prepared to deliver an exciting, enthusiastic, brief pitch on Learning for Life.  Don't dwell on details or problems.  Talk about our purposes in serving youth. 

4. Don't knock the competition is an old rule of sales.  Know the facts about other organizations, especially if the prospect has been involved in them.  Speak positively about them.  

5. Two people should recruit the prospect.  Get a personal appointment with the prospect to discuss a community matter.  Don't give to much information about what it is.

6. Review you homework to determine the direction of your recruiting "pitch."  Tailor your approach to the prospect's interest and anticipate objections. 

7. Avoid, if possible office pressures.  Try for time away from daily distractions.

8. Be on time and stay within the appointment time limits.

9. Know when to close the sale.  Determine who is going to ask the prospect to take the position.  Then remember that the next person who talks looses, so listen only.  Be sure that the prospect knows exactly what is expected and is willing to do it.

10. Knowledge of Learning for Life is not essential.  What you need is the prospect's leadership skill and influence.  Stress that the Learning for Life staff provides support to adult mentors with program details, planning, training, and guidance.

11. Recognize that people work for people.  Don't overlook the friendship and fellowship that will evolve.  Stress the council board members, heads of participating organizations, and other community leaders involved who are of interest to the prospect.

12. Have a "plan B."  In the event the prospect turns you down, leave with something--help in recruiting others, support for an upcoming activity, or what support might be possible.

E.
Cultivation of Mentors

Recruiting adult mentors requires cultivation and homework.  Many of these people are heavily involved in volunteering but may be willing to give leadership to Learning for Life in the future.

Be knowledgeable about their commitments and be ready to "move in" at the right time. 

The "Shotgun" Approach.  

· Make Learning for Life's adult mentor needs known through the community.  Call on key community leaders--service club presidents, community affiliations, school officials, business, government, and labor leaders.  Briefly tell the Learning for Life story and ask for help in recruiting.

· Tell Learning for Life's story via newspapers, radio, television, community newsletters, business journals, and other media.  Stress the need for adult mentors.  (Don't expect people to call the Learning for Life office and volunteer.)

· Make Learning for Life visible through booths at community shows, fairs, trade shows, window displays, parades, community affairs, and service projects.

· Staff and volunteers present programs on Learning for Life to their own civic clubs, PTAs, and community organizations.  Contact district or state leaders of civic clubs and other organizations to "spread the word."

The "Rifle" Approach.

· Develop a list of specific individuals in the community whom you wish to recruit.  Learn as much as you can about each prospect.  

· See if the prospect's son or daughter is on the career interest survey or involved in other council programs.  Determine if any of the prospect's acquaintances or employees are involved in other council programs and ask them to mention Learning for Life to the prospect..  

· Consider making contact with the prospects to "ask their advice" on other adult mentor prospects to be recruited.  This provides an opportunity to get acquainted and sell Learning for Life.

· Determine any club, affiliation, or organization in which the prospect is active.  Get Learning for Life information and programs to that organization.

· Send copies of Learning for Life magazine inserts and /or local Learning for Life information, highlighting items that may be of interest to the prospect and attaching a note:  "Thought you might be interested in this item."

F.
Motivation of Mentors

Why do people volunteer?  What are the motives for volunteering?  In general, they are a mixture of altruism and self-interest

An adult mentor's motives of altruism include:

· Helping young adults grow into useful citizens

· Guiding the educational growth of youth

· Trying to improve society

· Doing something for a cause--the environment, education, justice, career development

· Furthering the objectives of one's business, affiliation, or organization

· Giving back what one received in his or her youth

An adult mentor's motives of self-interest include:

· Belonging to a group, being part of a team

· Social acceptance for supporting youth work

· Developing and improving personal skills

· Making new friends, associating with the kinds of people not normally found in one's career or community life

· Fun and fellowship

· Recognition.  Many people are not satisfied with their career and seek self-fulfillment through youth work

· Supporting one's son or daughter in youth groups

· Identification with young adults

Adult leaders indicate that their reasons for working in Learning for Life include:

· Having fun with young adults

· Helping youth acquire a sense of accomplishment and self-confidence

· Watching them grow into leaders and worthwhile citizens

· Sharing the credit with parents and the community for the achievements and growth of young adults

G.
Recognition of Mentors

Most adult mentors do not list recognition as a reason for volunteering in Learning for Life, but all of us seek recognition in one form or another.  Whether it be a plaque, certificate, or pin, or less tangible recognition through belonging, group acceptance, or teaching others, it is important to provide continual recognition for all volunteers.  Their growth, tenure, and service depend upon a sense of personal achievement and worth.  Recognition must be sincere, timely, and earned.  It cannot be used to gain favors or impress others. 

Avenues of recognition include:

· News media, council bulletins, house organs

· Certificates, plaques, awards

· Thank-you notes and letters, phone calls, recognition at meetings

· Verbal praise

· Recognition through participating organizations and employers

· Invitations to special appreciation affairs

· Letters from key council Learning for Life volunteers

· Requests to train others

· Impromptu humorous awards

H.
Classroom Presentation Points to Key In On 
Career guidance is the process that aims to HELP the individual student be objective about his or her future career field.  You are a role model for these students.

Keep in mind the age, nature, and interests of your audience, and adapt your presentation to their level.  Relate your topic to the immediate experiences and concerns of the students, showing a connection with what they are doing in school.  Repeat questions asked by students so that the audience can hear.  

Brief Overview of the Career Field

· Nature of your position

· Example of a typical work day

· Hours and working conditions

· Working contacts, prestige, and social values

· Equipment, tools, and materials used

Requirements in the Career Field

· Training, education, or experience

· Licensing

· Unions or professional affiliations

· Personal qualifications/characteristics

Earnings and Promotions in the Career Field 

· Beginning level and steps of advancement

· Average increase rate

· Opportunities for transfers or promotions

Advantages and Disadvantages in the Career Field

· Present realistic picture

· Clarify common stereotypes and misconceptions

· Do not try to sell or recruit

· Determine the job-related effects of economic change

Trend and Opportunities

· Equal opportunity

· Employment outlook

· How to get "your foot in the door"

· Related jobs for which this has prepared you

Steps to Take Right Now to Prepare for the Job

· Take relevant school courses

· Send applications to the most advantageous schools or colleges

· Select major fields of study

· Acquire experience through related summer job

· Work as a volunteer

· Join clubs, organizations, affiliations that are advantageous

· Acquire helpful skills or general background knowledge

· Determine how to be "marketable."

Where to Find Further Information

· People or organizations willing to talk to students

· Companies to visit or tour

· Written literature or sources

· In-depth research resources

· Explorer posts specializing in this field

Character, Citizenship, Fitness

· Ethical issues that may be encountered on the job

· Value judgements that must be made

· Importance of integrity and honesty

· Importance of community involvement within the career

· Appropriate grooming for interviews and the work environment

I.
Guidelines for School Officials, Volunteers and Mentors

Participating in Public School Community Partnerships


Children and schools gain a great deal when every part of a community comes together to support education.  This is why we encourage the growing partnership efforts between our nation’s public schools and families, community groups, faith-based communities and employers.  In 1994, U.S. Secretary of Education Richard Riley began the Partnership for Family Involvement in Education (PFIE) with 40 organizations.  Today, close to 6,000 groups and organizations are part of this dynamic and growing effort.


Every part of the community can do its part to encourage adults to take time out of their busy schedules to support the work of our nation’s schools.  Faith communities can be important participants in these partnerships.  For example, members of faith communities can act as tutors and mentors to help children learn to read and write.  They can also work with other members of the community to ensure the safety of children in positive after-school activities.


However, it is not appropriate for members of faith communities to use their involvement in public schools as an occasion to endorse religious activity or doctrine or to encourage participation in a religious activity.  Adults who choose to volunteer in public schools must respect both the rules established by the school and the strong constitutional protections that children have from becoming a captive audience.


In August 1995, U.S. Secretary of Education Richard Riley, in consultation with Attorney General Janet Reno and at the direction of President Clinton, released guidelines entitled Religious Expression in Public Schools: A Statement of Principles.  These guidelines were released again in June 1998, and most recently in December 1999.  In his original cover letter to these guidelines, Secretary Riley pointed out that the guidelines for religious expression in public schools reflect two basic and equally important obligations of the First Amendment.


“First, schools may not forbid students acting on their own from expressing their personal religious views or beliefs solely because they are of a religious nature.  Schools may not discriminate against private religious expression by students, but must instead give students the same right to engage in religious activity and discussion as they have to engage in other comparable activity… At the same time, schools may not endorse religious activity or doctrine, nor may they coerce participation in religious activity…[t]he right of religious expression in school does not include the right to have a ‘captive audience’ listen, or to compel other students to participate.”


When members and leaders of faith communities volunteer in schools or volunteer to work with students and their families, they should and must act with the same understanding of the First Amendment as school officials have.  A volunteer’s faith may have motivated him or her to participate in the school volunteer program, but the constitution does not allow the volunteer to infringe on the religious freedom and beliefs of the students being helped.


An adult who acts as a mentor may not, for example, seek in any way to encourage or discourage the religious faith of the student whom they are mentoring for educational purposes.  Suggestions on the best ways to recruit, screen and support mentors can be found in Yes You Can: Establishing Mentoring Programs to Prepare Youth for College, a 1998 publication produced by the Department.


A religious leader who is asked by school officials to participate in crisis counseling should respond to the direct concerns of the students at a time of great sensitivity.  At the same time, a religious leader cannot use the occasion to proselytize on behalf of his or her own faith or encourage a student to attend the following week’s service.


When public schools develop partnerships involving religious communities they must do so with particular care.  The following is a helpful checklist for school officials and members and leaders of faith communities who are developing or participating in educational partnerships. This checklist should be seen and used as a companion piece to Public Schools & Religious Communities: A First Amendment Guide (see Resources below).  These guidelines only address partnership programs that are jointly sponsored by faith-based community groups and public schools.  They do not apply to programs run solely by faith-based communities.
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Public schools, and the programs operated in partnership with them, can neither foster religion nor preclude it.  Our public schools must treat religion with fairness and respect and vigorously protect religious expression as well as the freedom of conscience of all students.  Volunteer mentors and tutors must uphold these constitutional protections when assisting children in the public school setting.  In doing so, public school programs reaffirm the First Amendment and enrich the lives of their students.

Resources from the U.S. Department of Education (1-877-4ED-PUBS)
· Religious Expression in Public Schools: A Statement of Principles

· How Faith Communities Support Children’s Learning in Public Schools

· Faith Communities Joining Local Communities to Support Children’s Learning: Good Ideas

· Guidelines for Volunteers and Mentors Participating in Partnerships with Faith-based Communities

· Yes, You Can: Establishing Mentoring Programs to Prepare Youth for College

Information about the Partnership for Family Involvement in Education can be found at http://pfie.ed.gov or via e-mail at Partner@ed.gov/.

Resources from the Freedom Forum First Amendment Center (6125-321-9588)

· Public Schools & Religious Communities: A First Amendment Guide

· A Teacher’s Guide to Religion in the Public Schools

· A Parent’s Guide to Religion in the Public Schools

For a list of organizations that can answer questions about religious expression in public schools, consult Religious Expression in Public Schools: A Statement of Principles, pages 11-12.

Partnerships Involving Public Schools


And Faith-based Communities





Public schools forming partnerships including faith-based communities should consider and adhere to the following in developing and supporting such activities:





Things to Do:





Make sure the program has a secular purpose.





In selecting partners, remain neutral between secular and religious groups and among religious groups.





Select student participants without regard to the religious affiliation of the students.





Make sure any jointly sponsored activities provided within the partnership program, wherever located, are purely secular.





Make sure any space used for the program is safe and secure for the children.





Make sure any space used by the public school for instructional purposes is free of religious symbols.





Put the partnership agreement in writing.























Things Not to Do:





Do not limit participation in the partnership, or student selection, to religious groups or certain religious groups.





Do not encourage or discourage student participation with particular partners based on the religious or secular nature of the organization.





Do not encourage or discourage students from engaging in religious activities.





Do not condition student participation in any partnership activity on membership in any religious group, or on acceptance or rejection of any religious belief, or on participation in, or refusal to participate in, any religious activity.





Do not reward or punish students (for example, in terms of grades or participation in other activities) based on their willingness to participate in any activity of a partnership with a religious organization.








VOLUNTEERS NEED TO BE REMINDED





Volunteers always need to be thanked for their willingness to volunteer their time to help children learn.  At the same time, it is very important to remind volunteers from faith communities that the purpose of any partnership is educational and secular in nature, not religious, and that volunteers must respect the very strong First Amendment rights of students. Remind volunteers:





Do not pray with the students and families or encourage them to pray during your volunteer session with them.





Do not preach about your faith to the children and their families while conducting your educational activity.





Do not prohibit or discourage speech or other activity simply because of its religious content or nature.





Do not infringe on the rights of students and their family members to speak about religion or to say a prayer or to read a Scripture, provided it is within the reasonable limits of rules for orderliness, talking, and congregating that are set for other speech and activities.
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